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Abstract

Yemeni students join the departments of English at the Yemeni
universities with a great hope of acquiring an excellent
competence of English after their graduation. Unfortunately, after
four years of studying English as major specialization, they
realize that their dreams did not fulfill and they cannot understand
the native speakers of English in real communicative situations.
However, this study is an attempt to find out the main reason
behind this phenomena and to suggest some solutions which may
enable the departments and the teachers of English at the tertiary
level to help their learners to overcome this dilemma which leads
to frustration for those graduates of English from the different
Yemeni universities. ’

1. Introduction

Understanding native speakers of English in daily life situations is regarded as one
of the major difficulties of the Yemeni students of English, This is probably due to
the fact that English is not widely used in Yemen for daily life communication. It is
introduced as a school subject at the preparatory stage and taught as a foreign
language. At the tertiary level, students of English study two courses of 'Spoken
English' in the first level and one course in the first term of the second level. These
courses are insufficient and do not help students to overcome their difficulties and
problems in understanding native speakers of English in daily life communicative
situations, However, students' failure in understanding native speakers of English in
such situations is probably due to the fact that 'Spoken English’ courses at the
tertiary level do not use 'unauthentic texts'. That means they are specially designed
for foreign learners of English. In other words, they present the English lessons in a
very slow and careful speech and students get used to this style of English; but when
they listen to real communication between native speakers of English they fail to
understand them. This is because native speakers use many aspects of connected
speech such as 'assimilations, elisions and weak forms. Unfortunately, these aspects
of connected speech are not taught explicitly in the English courses and as a result
students of English encounter so many difficulties and feel that native speakers of
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English speak so fast to the extent they cannot understand or follow what they are
saying in such situations.

Therefore the researcher conducted this study to find out to what extent students of
English are aware of these aspects of connected speech. These aspects of 'connected
speech’ are not taught explicitly to the students of English because it is believed that
they can be acquired by students by listening to the cassettes of the English courses
which are mainly prepared by native speakers of English for different levels and by
watching English films, interviews, and different functions on the English channels.
However, majority of the Yemeni students of English do not have the access to these
English channels at home and therefore they rely mainly on what they learn in the
literature courses — for students of Faculty of Arts — which do not help students of
English to improve their language skills to understand the native speakers of English
in real communicative situations.

2. Aims of the study

This paper attempts to find out the main reason of the Yemeni students of English
failure in understanding the native speakers of English in real communicative
situations. Moreover, it aims at suggesting some solutions which may help the
Yemeni students of English to overcome these difficulties they encounter at the
present.

3. Hypotheses

a) It is hypothesized that Yemeni students of English do not understand the native
speakers of English in their real life communicative situations because they are not
explicitly taught the most important aspects of comnected speech such as
‘assimilation, elision and weak forms' which are used by the native speakers of
English in their real life communication.

b) It is hypothesized that Yemeni students of English depend mainly on the written
form of the English sentence when they read or act or an English dialogue because
they are untrained to use aspects of connected speech such as 'assimilation, elision
and weak forms'.

4. Review of the Related Literature

The teachability of connected speech has been one of the controversial issues over
the recent years. Some scholars in this field see that learners of English as a foreign
language should not be taught connected speech and expecting their successful
production in student's speech is asking too much. Some scholars take the view that
simply exposing students to the features of connected speech is enough in itself
since students will then naturally and without prompting incorporate them into their
own speech. However, some other scholars go further in their views and indicate
that these features of connected speech should be taught to students and encouraged
in their production, particularly in the case of young children, who tend to be
excellent mimics of new language, and better able to adopt unfamiliar pronunciation
patterns. Others assert that adult students should be trained in a productive capacity
in these features of connected speech, since not to do so will leave students sounding
overly formal and somewhat stilted in their speech.
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4.1, What is connected speech?

Connected speech is a continuous stream of sounds, without clear-cut borderlines
between them, and the different aspects of connected speech help to explain why
written English is so different from spoken English.

The reason, it seems, is that rapid speech is a continuous stream of sounds, without
clear-cut borderlines between each word. In spoken discourse, native speakers adapt
their pronunciation to their audience and articulate with maximal economy of
movement rather than maximal clarity. Thus, certain words are lost, and certain
phonemes linked together as they attempt to get their message across.

4.2. How this affects native and non-native speakers?

Native speakers have various devices for dealing with indistinct utterances caused
by connected speech. They take account of the context. This means they assume that
they hear words with which they are familiar within that context. In real life
interaction, phonetically ambiguous pairs like "a new display” /o nju:dist plev/, are
rarely a problem as they are actively making predictions about which syntactic
forms and lexical items are likely to occur in a given situation.

Non-native speakers, however, are rarely able to predict which lexical item may or
may not appear in a particular situation. They tend to depend almost solely on the
sounds which they hear. Learners whose instruction has focused heavily on accuracy
suffer a "devastating diminution of phonetic information at the segmental level when
they encounter normal speech”" (Brown 1990:10).

Overall the most common feeling seems to be that some of the features of connected
speech are worth working on for productive use and others rather less so. (Jones
1975) is of the view that foreign students of English should be taught connected
speech but they should not be taught 'slang or colloquial' English. He adds that as
foreign students gain confidence, productive precision and fluency in English
standard variety, they can be exposed to other important regional types.

It is agreed that there are some aspects of connected speech create so many
difficulties for the learners of English as a foreign language and as a result worth
working on such as (assimilation, elision and weak forms).

4.3. Assimilation

When a speech sound changes, and becomes more like another sound which follows
it or precedes it, this is called assimilation. Jones (1975:217-18) defines assimilation
as:

The process of replacing a sound by another sound
under the influence of a third sound which is near to it
in the word or sentence. The term may also be
extended to include cases where a sequence of two
sounds coalesces and gives place to a single new sound
different from either of the original sounds; this type
of change may be termed 'coalescent assimilation.
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Similarly, Kelly (2000:109) indicates that "The term assimilation describes how
sounds modify each other when they meet, usually across word boundaries, but
within words too."

It might be useful here to provide the reader some examples of assimilation in both
cases: when sounds meet across word boundaries and within words as well. If we
consider the words the and boy, and look at the phonemes involved, we get /dzp/
and /bor. If we then place the words into a sentence (for example, I talked to that
boy yesterday /ar to:kt to dzp bor jestader), we notice that the /¢/ phoneme at the
end of that does not sound like it sounds in the word said on its own. It also occurs
within a word. For example, I Uliver in this department alone
{ar Irv m d1s dr'pa;pmoant a'loun/. Similarly, the word 'football' can be pronounced
as /fupbo:l.

Raising students awareness of these forms, whenever they arise, is the first step
towards helping our learners to speak a little more naturally. Even if they do not
assimilate these forms at first. In many cases, the simple awareness of their
existence can help enormously in enabling students to better understand the
language they hear.

4.4. Elision

Elision in connected speech means the leaving out of a sound or sounds in speech.
For example, in rapid speech in English, 'suppose' /sa'pauzl is often pronounced as
Ispauzl, \factory | fektril as | fektri and mostly /moustly/as /mausli/ that make
it difficult for students to distinguish or recognize individual words in the stream of
speech. This is due to fact that they are used to seeing words written as discrete
entities in their textbooks. Jones 1972:230) defines elision as:

the disappearance of a sound. There historical
elisions, where a sound which existed in an earlier
Jorm of a word was omitted in a later form and there
are contextual elision, in which a sound which exists
in a word said by itself is dropped in a compound or in
a connected phrase.

Though historical elisions are not the scope of this paper, it might be useful to give
the reader some examples of the historical elisions. That means the lose of all /r/
sounds finally and before consonants in standard English. For example, the /t/ sound
is not pronounced in the following words. As a final sound in words like: far /fay/,
star /sai/ and car /kay/. Before consonants in words like: form /form/, march /ma:tf/
and part /pa:t/. Roach (1991:127) on the other hand defines elision as follows:

The nature of elision may be stated quite simply:
under certain circumstances sounds disappear; one
might express this in more technical language by
saying that in certain circumstances a phoneme may
be realized as zero realization or be deleted.
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Kelly (2000:110) defines elision as the disappearance of a sound. She sees that "the
reason is an economy of effort and some instances the difficulty of putting certain
consonant sounds together while maintaining a regular speech rhythm and speed.”
However, a native speaker's aim in connecting words is maximum ease and
efficiency of tongue movement when getting his/her message across. In minimizing
their efforts, they weaken their articulation. If articulation is weakened too much, the
sound may disappear altogether, a process known as elision. It is the vowels from
unstressed syllables which are the first to be elided in non-precise pronunciation.
Roach (2000:127) emphasizes the point that it is important for foreign learners to be
aware that when native speakers of English talk to each other, quite a number of
phonemes that the foreigner might expect to hear are not actually pronounced. He
listed a small number of the many cases of elision as follows:

i) Loss of weak vowel after /p/, /t/, /K/. In words like 'potato'/p™tertovy/, ‘tomato’
/"ma:tav/, ‘canary' /k™neori/, 'perhaps’ /p zps/, today’ /t*der/. The vowel in the
first syllable may disappear; (where (ty indicates aspiration).

i) Weak vowel + n, 1 or r becomes syllabic consonant.

Examples: tonight /tnart/, police/pli:s/, correct /krekt/.

iii) Avoidance of complex consonant clusters.

It has been said that no normal English speaker would ever pronounce all the
consonants between the last two words of the following:

1. She acts like she owns the place. /zkts/ simplified to /aks/.

2. Teachers use authentic texts to teach from. /teksts/ simplified to /teks/.
3. George the sixth's throne /sik@s Oraun/ simplified to /siks Oroun/.

4.5. Weak Forms

The form in which words appear in rapid speech when they are unaccented or
unstressed. For example: he can give us. If the word 'can' is used in isolation or is
stressed, the strong form is used /kzen/, but in this example, the word 'can’ is
unstressed and it should appear in its weak form /&kan/. That means the vowel sound
in 'can' does not have the same quality in the weak form and is reduced in length and
pronounced as /kan/ or /kn/ in some cases when it is said more rapidly.

There are a large number of words in English which can have a 'full' form and weak
form. Lets take the same word 'can' again in the following example: she car swim
faster than I can /[i kon swizm fa:sto 8on ar keen/. (The first 'can’ is the weak form,
and the second ‘car’ is full form). Therefore, students of English need to be taught
these differences explicitly when they are introduced in the class.

In other words, students of English should be able to decide when to use the strong
and the weak form of these words.

The relevance of certain features of connected speech to students' needs is often
debated. However, this is not the case with weak forms. Learners must come to not
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only recognise and cope with the weak forms they hear, but also to use them
themselves when speaking English. If they do not their language will sound
unnatural and over formalised, with too many stressed forms making it difficult for
the listener to identify the points of focus. This, the degree to which connected
speech contributes towards "naturalness" or "intelligibility", is a useful starting point
from which to measure the value to students of the different features of connected
speech.

5. The procedure of Methodology (data collection)

The researcher has selected randomly fifteen male and fifteen female graduate
students of English from three different Yemeni universities to conduct this study.
The study consisted of two phases: the first phase was listening to a short extract
from a long interview with a British artist on the 'B. B. C. English World Service' to
be used for testing out the samples' ability to understand native speakers of English
when they talk in real communicative situations.

The researcher assured.the samples of the study that their responses will be treated
as confidential and that they will be only used for academic purposes. Moreover, the
researcher did not give the samples any background about the nature of the
interview and informed that they will listen only once to the conversation and after
that they will answer some questions. It might be worth justifying this methodology
used here: if the questions were provided to the samples before listening to the
conversation, then that will be ‘focused listening'. That means, thé samples were
directed by the questions to focus on some specific information in the conversation
and ignore the rest. However, this was not the aim of the researcher because he
wanted to test out the samples' ability of understanding what the speakers are talking
about in the conversation. This will indicate to what extent they can understand the
native speakers of the target language in real communicative situations.

The following is the script of the conversation that was used for conducting the
study. Of course there were some 'false starts, gap fillers' and pauses made by the
artist but they are not included here:

Int: How old were you when you started painting?

Artist:  Well, it's very difficult to say. I mean I don't remember exactly but I
probably developed interest as a young child since my mother was as
versatile in the arts as I am,

Int: Did your mother encourage you to become an artist?

Artist:  She knew the realities and challenges of such a career. So I can say to some
extent 'no'. Yet I watched her prepare plaster casts, paint in oils, draw,
sculpt and experiment with a makeshift darkroom so it's obvious that she
wakened the muse in me.

- Int: Was she working as a professional artist?
Artist:  In those days art for her was still considered a hobby since she had to work
as a public relations writer to supplement the family income. However in
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&

the last few years of her life she became quite well known in at least central
of London for all three facets of the creative arts. Even though she was in
her eighties shortly before she passed away she had another book
published.

Int; Your father, what did he do?

_ Artistt He was a biologist. He discouraged us completely from any artistic or
creative endeavor.

Int: Did he put pressure on you to get a real job or to get married?

Artist:  Actually, money and marriage were the only goals for his offspring so of
course, all that backfired. I was married the first time when I had just
turned 19 and still in college. In the meantime I was working four jobs
while taking an overload of courses. Soon after graduation I went through a
painful but educational divorce and started traveling for the first time.

Int; Which University did you attend?

Artist: The first two years were spent at a community college and then 1
transferred to Arts College where I majored in Psychology to please my
father since he was paying for it. Though I did manage to take art courses I
must admit that I missed out on the entire university experience since I was
both working and married - a day student.

Int: How large was the art department there at the time?

Artist: There were only three professors, I think. It wasn't huge. The teachers were
less than exciting to me; I will never forget being forced to paint hundreds
of tiny squares to delineate between tones. I graduated I thought I hated
abstract art simply because I knew little about it.

The following are the questions that were provided to the samples after they have
finished listening to the conversation:

1. When did she develop interest in painting?

2. Did her mother encourage her to be an artist?

3. Was her mother working as a professional artist?

4. How did her father help her?

5. Did her father put any pressure on her to get a job or get married?
6. Which university did the artist attend?

7. What did she say about her teachers in the department?

8. What was the artist talking about?

The second phase of the study was a short dialogue between an officer of the lost
property office and a lady who has lost one of her suitcases in London airport. Each
graduate was given fifteen minutes to get familiar with the context of the following
dialogue:

Officer: Good morning can I help you, miss?
Randa : Yes, I lost one of my suitcases in the airport today.
Officer: Could you tell me how did you lose it?
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Randa :

Officer:
Randa :
Officer:
Randa:
Officer:
Randa :
Officer:
Randa :
Officer:
Randa :
Officer:

Randa :
Officer:

Randa :
Officer:
Randa :
Officer:

When I came to collect my luggage, I realized that one of my
suitcases is missing,

Did you check carefully at the conveyor belt?

Yes, I waited there perhaps for more than an hour.

Did you inform the police about your suitcase?

I don't think so. I didn't see a police there.

How many pieces of luggage have you got?

Four suitcases and one briefcase.

Could you describe the missing suitcase?

Well, it's colour is navy blue with a silver handle.

Did you write your name on the labels?

Yes, of course. I also wrote my university address.

Could you fill this form of 'lost property', please? You should
write all the contents of the suitcase.

I can't remember all it's contents at the moment.

Well, I think you should calm down and try to remember it's
contents. That's very important.

That's right. I'll bring a list of it's contents tonight.

I think you should bring it as soon as possible.

Ok. I'll do my best. Thank you very much, sir.

You're most welcome, miss.

The following phonetic transcription indicates how the native speakers of English
use some aspects of connected speech 'assimilation, elision and weak forms' in their
real communicative situations. This model can be used for comparing the samples'
productive abilities in order to find out to what extent thé Yemeni students of
English are aware of these aspects of connected speech. The following phonetic
transcription of the above dialogue may give the reader an idea of the connected.
speech 'assimilation, elision and weak forms that are used by native speakers of
English in real communicative situations:

1./of1sa
2./rends :
3./ofiss
4. frends :

5./ofiss
6./rends :
7./ofiso
8./reends :
9./ofisa :
10./reenda:
11./of1ss :
12./r=nda:

gub 'moirniy ken ar help jo mis/

jes a1 lost wan av mar 'suitkersiz i 8i 'eapo:t/
kud3 jo tel mr hau did3 jo tu:z 1t/

wel wen a1 kerm to ko'lekp mar 'lagid3 a1 rialarzd 8ot wan av
mar 'suitkersiz z misiy/

did3 jo tf1k 'kearfsli st 8a kon'verar belt/

jes a1 weitid des pa'hzps fo mo: d3n on ava/
didz jo mfoim d» pa'lizs ‘a'bautz js 'surtkers/
a1 doun® @1k sau/ a1 didn si: » pa'lizs dea/
hav meni piisiz gv 'lagid3 av jo got/

fo: 'suitkeisiz an wam 'bri:fkers/

kud3 jo dr'skrarb 83 misiy 'suitkers/

wel 1ts 'kals z 'nervi blu: wid o silvs handl/
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13./of1sa :

14./reenda:

15./of1s> :

16./rendo:

17./ofiss :

18./renda:

19./ofiss :

20./reenda:

21./ofiss :

did3 jo raitf jo: nexm on 8 'lerbolz/

Jjes av ko:s ar 'orlsau raup mar juinr'vs:sati o'dres/
kud3 js fil d1s form av lpsp 'properti pli:z/ ju fad
rart 0:1 8o 'kontents av 3o 'su:tkers/

at kan® rimemboer ‘211 1ts 'kontents st 3o mavmeont/
wel a1 O1pk jo fog ka:m daun an trar ta rimember 1ts
kontents/ dzt's veri mm'pa:tant/

Oats rait/ a1l brig o list ov 1ts 'kontents ta'nart/

a1 Bink ja fab bring 1t 9z sun oz posabl/

au 'ker/ a1l du mar best/ Ozgk js verr matf sir/

ju a: moaus” welkam mis/

a. Data Analysis and findings

The following transcription of the recorded dialogue by the samples of the study

31

clarifies the difficulties encountered by the Yemeni students of English in
'assimilation, elision and weak forms. It might be worth indicating here that the
samples did not use any aspects of the connected speech. This indicates that students
of English encounter serious difficulties when they attempt to listen to native
speakers of English in real life situations:

1./pfisa

2./rends :

3./pfisa

4./rends :

5./oftss

6./rends :

7./nfiss
8./reenda :
9./of1sa :

'0./reends:

v1./ofisa :

12./reenda:

13./of1ss :

14./renda:

15./pf1sa :

16./reenda:

17./ofisa :

18./rends:

19./pf1sa :

gud 'morning keen ar help ju mis/

jes a1 Iost wan pf mar 'su:tkersiz m 3g 'espo:t/
kud ju tel m1 hau did ju lu:z 1t/

wel win a1 keim tu kolikt mar 'legids a1 rislarzd/
dxt wan pf mar 'suitkeisiz 1z mising/

did ju tf1k 'keerfuli ot 85 'konveror belt/

jes a1 wettid deor 'prrheps fa:r moir 8z2n #n avar/
did ju mfoirm 82 'poli's o'baut juir ‘surtkers/

a1 dunt O1pk so/ a1 didnt si: o poli:s dear/

hau meni pi:siz of 'leegid3 haev ju got/

forr 'suitkersiz &nd wan 'bri:fkers/

kud ju 'diskrarb s mising 'su:tkeis/

wel 1ts 'kalor 1z 'nervi blu: wid o silver hendl/
did ju rart jorr neim on 8 'lerbalz/

jes of koirs a1 plsp rot mar jumrvirsiti 'adres/
kud ju fil 81s forrm of lost propirti pli:z ju fud
rart bl 8> kontimts of ds 'sutkers/

a1 kant rimembar bl its 'kontints st 89 mpmont/
wel a1 O1gk ju fud ka:lm* daun znd tra1 tu
rimembor 1ts kontints/ 8zt 1z veri 'tmpo:rtont/
Oxts rart/ a1 wil bring s list of 1ts kohtints 'tpnart/
a1 Oink ju fud bring 1t £z sun &z posibpl/
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20./renda: ap kel/ a1 wil du mar best/ Ozpk ju verr matf sir/
21./ofiss : ju: arr mpst welkam mis/

The phonetic transcription indicates that Yemeni students of English have some
other problems besides assimilation, elision and weak forms but these minor
problems are not as serious as the aspects of connected speech. However, this
transcription is based on the analysis of the absolute majority of the samples'
performance which exceeds ninety percent of the total number. This indicates that
almost all the Yemeni students of English encounter the same problems and
difficulties in understanding the native speakers of English.

The following part is an analysis of the samples' performance. of the recorded
dialogue but it overlooks the other problems of pronunciation committed by the
samples because the focus of this paper is only on the aspects of connected speech.

6.1. Assimilation

The responses obtained from the students of English at the fourth level indicate that
they are unaware of assimilations in the dialogue. For example, in the first line of
the dialogue there is an 'assimilation' in 'good moming'. The /d/ is assimilates to /b/
because it is followed by /m/. That means it could be pronounced as /gub '‘mamnny. It
could be also pronounced as /gum 'momniy / where the /b/ is replaced by /m/ and
both varieties are heard by the native speakers of English when they talk to each
other in rapid speech in daily communicative situations. Therefore, students may not
be able to realize this expression when it is produced by the native speakers of
English and that may create a difficulty for our students when they hear the
following sentences:

1. 'I think that's a good model to follow'.

2. 'You should say good bye to your friend'.

3. John is a good mechanic.

The same thing can be said about abut the assimilation in the second line: 'Could
you tell me how did you lose /kud3 jo tel m1 hav did3 js lu:z it/. In both cases, the /d/
is followed by /y/ and that is called a coalescent assimilation where a new sound /dz/
is produced as the combination of these two sounds. Students are not aware of the
coalescent assimilation which is used frequently by the native speakers of English in
their daily life communication. It might be worth pointing here that no native
speaker of English would say this sentence to another native speaker of English:
/kud jo tel m1 hau did jo lw:z 1t/ in the same way as indicated by the phonetic
transcription. Students also did not realize the assimilation of /t/ into /p/ sound in 'to
collect my luggage...'/to ko'lekp mar '1agid3z..../.

Similarly, in 'Did__you check carefully.../d1d3 js tfek 'keafali.. ./, 'Did you inform the
police.../drd3 js m'fo:m 8s pa'lits..../, 'Could you describe...” kud3 jo drskraib .../, 'Could you
fill...Ykud3 jo fil..."/, lost property..."/Insp ‘propati.../ 'Did you write your name..../d1d3 jo/ is similar
to the previous examples. However, in the second part of the sentence ‘'write _your
name..."/rait§ jo nemm...”/ the combination of these two sounds produces /tf/ which is a new sound and
that is-called a coalescent assimilation. In the nineteenth line, the // sound of the word 'should’ is
assimilated to /t/ sound: 'Well, I think you should calm down...."wel a1 Bipk jo fag ka:m daun/. Here,
the /d/ assimilates to /g/ sound because it followed by /k/ sound. There is also an assimilation in the
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answer to the above question. 'Yes, of course. I also wrote my university address
/jes av kos a1 ‘o:lsau roup mar juinr'vaisati o'dres/. The /t/ sound is assimilates to /p/ sound because it
is followed by /m/ sound. Finally, in the third line from bottom, T think you should bring it
..../a1 Bink ja fab brig 1t.....". The /d/ sound in should is assimilates to /b/ sound because it is followed
by /b/ sound.

Students (samples) of the study failed to produce or show these assimilations in their
performance while acting out the dialogue. This means students of English are not
trained to produce such sounds in their English and that creates serious difficulties
for them when they listen to native speakers of English and particularly in rapid
speech.

6.2. Elision

The analysis of the students' performance of the dialogue indicate that they are
unaware of elision and as a result they produced the sounds which are supposed to
be elided as shown in the transcription of the dialogue. For example, in the fifth line,
'.....at the conveyor belt /6 82 kan'vers belt/. The /t/ sound is usually elided by the
native speakers of English when it occurs final and followed by a word begins with
a consonant sound. Similarly, in the eighteenth line, the phrase '...at the moment,
/o® 82 'moumont/. The /t/ sound can be elided for the same reasons mentioned
above. There are many cases where /t/ sound either disappeared or is replaced by a
glottal sound /?/ when it comes final. For example: 'Let me...". Can be pronounced
as either /lem mi.../ or /le? mi.../ by the native speakers of English and that creates
difficulties for the Yemeni students of English to understand such elided sounds.
However, in this example, the /t/ sound disappeared because it is final, devoiced
sound followed by initial, voiced sound /8/.

In the ninth line of the dialogue, 'T don't think so. /a1 doun® 61k sau/. The // of the
negative /-nt/ is often elided, particularly in disyllables, before a following
consonant. The /t/ sound in this example is followed by a consonant /0/ sound and
therefore it can be elided. The same thing can be said about the second phrase which
is in the same line: 'T didn't see any police officer'. /a1 didn® si: eni p®li:s 'pfisa/.
That means the /t/ sound can be also elided by native speakers of English. In the
same sentence, the weak form sound /o/ in the word 'police' can be elided in rapid
speech because the stress is on the second syllable of the word.

In the eighteenth line, 'I can't remember ....Yar kamn® ri'membor..../. The /t/ is
elided in rapid speech by native speakers of English. It might be useful to mention
here that the Yemeni students of English put more stress on the /t/ sound and make it
more prominent. This is because they wrongly believe that if the /t/ sound is not
heard properly, the listener may confuse the negative form with the affirmative form
of the words 'can’' and 'do'. This means that students are not aware of the fact that
when these two words are negative they are pronounced differently from their
affirmative form. That means, 'do’ is pronounced as /du/ when it is strong form and
/da/ when it is a weak form in the sentente whereas 'don't' has a longer or diphthong
sound and is pronounced as /dount/. Similarly, 'can' is pronounced as /kzen/ when it
is in strong form in the sentences and /kan or kn/ when it is in a weak form whereas
'can't’ has a longer sound and is pronounced as /ka:nt/.
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In the fourth line from bottom, '...I'll bring a list of it's contents tonight'
/...a1l briy s list av 1ts 'kontents t®nart/. The first syllable is unstressed and
therefore /a/ sound can disappear by the native speakers of English when the talk in
rapid speech.

6.3. Weak Forms

In the first line, the word '...can I ..." is unaccented and as a result it should be weak
form /kon/. Students pronounced it as strong form /kzn/. In the second line,
students pronounced '...on of ..." as strong form /pf/ whereas it should be weak form
fav/. This sound was repeated in line 5, 10, 15, 16, 17 and 21. In the same line,
'...the airport.' is followed by a word begins with vowel sound ‘airport' and therefore
it should be pronounced as /81/. However, all the participants pronounced this word
as /8a/. This sound only comes when it is followed by a consonant.

In the fourth line, students pronounced the word '...I came to collect...' as /tuy/
whereas it should be a weak form /to/. The same thing is found in line eighteen,
students pronounced '...and try to remember...' in it's strong from /tu:/ whereas it
should be pronounced as a weak form /ta/ because it is unaccented at the same time
it is followed by a consonant sound. In the eleventh line, students pronounced '...and
one briefcase' as strong form /end/. This form can be used only for contrast or
emphasis. However, 'and' here is unstressed and therefore it should be pronounced
as a weak form /an/. The same thing was found in line eighteen '...and try to...'
Students pronounced this sound as strong form /@nd/ whereas it should be
pronounced as a weak form /a1/ because it is unaccented in the sentence at the same
time it is followed by a consonant sound.

In brief, Yemeni students of English encounter these problems in 'assimilation,
elision and weak forms because they are not discussed or taught explicitly in their
courses. Moreover, students lack the exposure to the English society which is very
important for acquiring such issues indirectly by communicating with the native
speakers of English. ’

Therefore, the Yemeni students of English will not be able to get rid of these
problems unless these aspects are introduced as part of their English syllabus and
emphasized by the teachers in their classes.

7. Suggestions and recommendations

In my humble opinion, the following suggestions may help our Yemeni students of
English to overcome their problems in 'assimilation, elision and weak forms. First of
all, students should be aware of the fact that the native speakers of English use
assimilations when they talk to each other in rapid speech and that is different from
the written form. This can be explained by giving some examples from the students'
native language. Students should discuss how these sentences are written in Arabic
and how they say them in daily life communication.

It should be emphasized that assimilation is something different from 'slang or
colloquial English and it is used by educated and non educated people as well.
.Therefore, there will be no problem when the learners of English adopt it in their
language. Students should understand that native speakers of English do not realize
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that the learners of English are using 'assimilation, elision or weak forms correctly
but they immediately realize if they do not use them in their English.

Students may think at the beginning that they have never heard such expressions by
their teachers in the preparatory or secondary classes but if there is a good rapport
between the teacher/lecturer and his students they will listen to him/her and
understand 'assimilation, elision and weak forms easily. However, assimilation has
it's own rules which can be introduced and practiced in the class and also
encouraged to be used outside the class in their communication with their friends or
native speakers of English.

However, it is very important to indicate here that teachers of English should use
assimilation, elision and weak forms in their classes spontaneously as part of their
speech in the class.

7.1. Assimilation )

It might be useful to use to the following exercises in the Spoken English classes of
first year students. When teachers feel that their leamers have understood
assimilation, they may introduce 'elision' because students may get confused if
assimilation and elision are taught at the same time:

1. /t/ assimilates to /p/ before /b/. /p/ and /m/.
Fat boy /fap bol/. /t/ assimilates to /p/.

Short pencil /{2:p pensal/. /t/ assimilates to /p/.
That man /dzp men/. /t/ assimilates to /p/.

2. /t/ assimilates to /k/ before /k/ and /g/.
That car /dxk kay/. /t/ assimilates to /k/.

That girl /8xk g3:l/. /t/ assimilates to /k/.

3. /d/ assimilates to /b/ before /b/. /p/ and /m/.
Good boy /gub boi/. /d/ assimilates to /b/.

Good pen /gub pen/. /d/ assimilates to /b/.

Good moming /gub mo:niy/. /d/ assimilates to /b/.

4. /d/ assimilates to /a/ before /k/ and /q/.

Good cat / gug keet/. /d/ assimilates to /g/ before /k/.

Good girl /gug g3:1/. /d/ assimilates to /g/ before /g/.

5. /n/ assimilates to /m/ before /b/. /p/ and /m/.

Ten boys /tem boiz/. /{/ assimilates to /m/ before /b/.

Ten players /tem pleraz/. /n/ assimilates to /m/ before /p/.
Ten men /tem men/. /n/ assimilates to /m/ before /m/.

6. /n/ assimilates to /n/ before /k/ and /a/.

Ten cats /ten keets/. /n/ assimilates to // before /k/.
Seven gates /sevar geits/. /n/ assimilates to /1/ before /g/.
7. [s/ assimilates to /{/ before /{/ and /i/.

This shop /31 fop/. /s/ assimilates to /{/ before /§/.

1.This young man /81 janp men/. /s/ assimilates to /§ / before /j/.
2.] miss you so much /ai mif ja sau matf/.
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8. [z/ assimilates to /3/ before /{/ and /i/.
Was she angry? /wp3 (i 2ri/. /z/ assimilates to /3/ before /{/.
(/2/ assimilates to /3/ before /j/.

Was your friend happy? /wp3 jo: frend heepi/.

9. /t/ and /j/ coalesce to form /t[/.

You went to France last year, didn't you?

/ju went to fraens la:stf jio/ didntf ju/.

10./d/ and /j/ coalesce to form /dz/.

Would you like a cup of tea?

/wud3 jo laik o kap ov ti/

These exercises can be used for practicing assimilation. Students say them orally
first and then write their phonetic transcriptions as follows:
1. Can you see that girl over there?

- /kean jo si: d=k g3:l suve deo/

2. She's got an apartment in Manhattan.

- /fiiz got on & pa:pmont m man'het’n/

3. He's a very good boy.

- /hi:z 5 veri gud bor/

4. Where has the cat been all night?

/wea oz 8o kep bin sl nait/

5. 6. I've been going out too much lately.

- /av big gauty aut tu: matf lextli/

6. He's bringing his own car.

- /hi:z briggry 1z sup ka:/7.

7. I really love this lovely little cheese shop in Paris.
- /a1 r1ali 1av 81s 1avli tfi:3 fop mn pars/

8. You went to France last year, didn't you?

- /ju went to frams la:stf jro/

9. Would you like a piece of cake?

- /wud3 jo laik o pizs ov kerk/

10. Has she sent the parcel to her mother?

/hee3 fi sent 8o pa:sal to o mads/ /hzf fi....) is also used.
11. I think this shop sells raincoats.
/a1 1k 01f fop selz remksuts/
12. What's your weight at the moment?
fwotf ju wert 3 3 moumoant/
13. They said he won't come today at all.
/3e1 sed i waupk kam t®'der ot 2:l/
14. He found both pens in his pocket.
/hi faum bau® penz in 1z pokits/

15. She like football more than tennis.
/§1 latks fubo:l mo: 8an tenrs/




The Need of Teaching Aspects of Connected Speech to the Yemeni Students of English at the Tertiary Level 37

7.2. Elision

1. The most common elision in English are /t/ and /d/, when they appear within a
consonant cluster. Teachers could introduce them as follows:
It/ elided between /ks/ and /d/.

We called them the nexf day.

/wikoild dom 09 neks der/

[t/ elided between /t// and /p/. and between /p/ and /f/.
When we reached Paris, we stopped for shopping
/wen wi riitf pzris wi stop fo fopig/

[d/ elided between /v/ and /st/.

We bought a lovely carved statue.

fwi bort o 1avli k3:v staetfuy/

Once students mastered the above sounds in their English, teachers can introduce
these exercises in their classes as follows:

1. When we arrived Paris, we stopped for lunch.

- /wen wi o ra1v pzris wi stop fo lantf/

2. We bought a lovely carved statuette.

- /wi bait 2 1avli kairv steetju'et/

3. She acts like she owns the place!

- /fi: =ks laik f{i: aunz do plers/

4. Teachers use authentic texts to teach from.

- ftiitfaz ju:z o:'Oentik teks to tixtf from/

B

- /d30:d3 89 siks Oroun/

6. I think we should call the police.

- /a1 Ok wi fat ko:l 82 p(a)'lizs/

7. It's a matter of collective responsibility.

- /1ts & matar av k(a)'lekrv responss'bilati/

8. Are you coming tonight?

- /a: jo kamin t(2)'nart/

9. That's an interesting idea.

- /8eets on 'intr(3)stiy ar'die/

10. Have you got any vegetables.

- /hav jo got eni 'ved3zt(a)b’lz/

Elision appears to take place most readily, in rapid speech, in the sequence
continuant consonant + /t/ or /d/ (e.g/, -st, -ft, -ft, - nd, -1d, -zd, -vd) followed by a
word with an initial consonant. Examples:

-st: next day /neks dev/, last chance /la:s tfens/, first light /f3:s lait/ raced back
/re1s bek/, west region /weis rerdzn/.

-ft: soft centre /sof sents/, drift by /drif bar/, soft rose /sof rouz/, left wheel
/lef wiil/, coughed badly /kof baedli/.
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-ft: smashed potatoes. /smzf /patertouz/, finished late /finif lert/ finished now
/fin1f nau/, pushed them /puf dam/.

-nd: bend back /bem bzk/, tinned meat /tim mi:t/ lend-lease /len li:z/, found five
/foun farv/, send round /sen raund/.

-1d: hold tight /houl tait/, cold lunch /kaul lantf/, bold face /boul fers/. called
before /ko:l br'fay/, fold gently /faul dzent’li/.

-zd: refused both /rr'fjuiz boub/, gazed past /geiz pzst/, caused loses
-/kauz luiziz/, raised gently /rerz dzent’li/.

-vd: moved back /mu:v bzk/, loved flowers /lav flauaz/, saved runs /serv ranz/,
shaved slowly /ferv slouli/.

Similarly, word final clusters of plosive or affricate + /t/ or /d/ e.g. / -pt,

-kt, -tft, -bd, -gd, -d3d/ may lose the final alveolar stop when the following word has
an initial consonant.

-pt: kept quit /kep kwaiat/, helped me /help mi/, stopped speaking /stop spikin/,
jumped well /jamp wel/.

-kt: looked like /luk laik/, liked jam /latk d3em/, thanked me /Ozpk mi/, picked
one /pik wan/.

-tft: fetched me /fetf mi/, reached Rome /ri:tf roum/.

-bd: robbed both /rob bauf/, rubbed gently /rab d3_ent°1i/, grabbed them
/greeb dam/.

-gd: lagged behind /leg br'hamnd/, dragged down /drag daun/, begged
one/beg wan/. i

-d3d: changed colour /tfemd3 kale/, urged them /3:d3 dom/, arranged roses
/o'remnd3 rovziz, judged fairly /d_’z,'}xd3 feoli/.

The following are the most common 'weak form' words that could be taught in the
course of Spoken English of level-one at the tertiary level:
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Grammatical Word | Full | Weak Example of weak form
category form | form
am £m | m That's what I'm trying to say.
are a: ) Where are your from?
is 1z az/zl/s Where's he form? Where is he from?
was WDZ | Waz That's where he was born.
were w3 | wo That's where my children were born.
do du: | do Where do you live?
does daz | daz Where does he live?
have hav | sv/v He wll have left by now. They've gone.
has hez | haz/oz | The baby has swallowed a stone. He's go
z/s ne ’
had hzd | had/ad/ | He had already gone. He'd already gone.
d
can kzn | kan/kn/ | I'm not sure if I can lend it to you.
could kud | ked/kd | Well, what could say?
would | wud | wad/ad | Well, what would you have done?
should | fud | fad/fd Well, what should I have siad.
Personal you ju ja How do you do?
pronouns '
your jo: je What does your boss think?
he hi: hi/1 Where does he work?
him him | m I'll give it to him later.
she iz 1 She's leaving tomorrow.
her hs: | ho/s I'll give it to her later.
us AS as They'll give it to us later. N
them dem | Bom I'll give it ot theni later.
Prepositions | to tu: ta He's already gone to work.
at ®t at He's at work, I think.
of DV ov That's the last of the sugar!
for fo: fa He's away for two weeks.
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Grammatical | Word | Full | Weak Example of weak form
category " | form | form ~

from fro | from She comes from Scotland.

m

Conjunctions | and @nd | an/ond | She's tall and fair.

but bat | bat She's here, but Susan isn't.

than | 8zn | don ‘She's older than you.
Articles a el 9 He's a doctor. -

an ®n an | :She's an architect.

the di: ds She's is the person I told about.
mdefinite any eni: | eni/ni: | Have we got any biscuits?
adjectives some sam | som There's some tea in the pot.

such satf | sotf It's not such a big deal, really.

Theses 'weak forms' should be taught explicitly by using different examples.
Moreover, students should have an intensive practice of these 'weak forms' as kind
of prerequisite training before introducing them in the actual lessons of 'Spoken
English'.

Students of English should be familiar with the International Phonetic Alphabet
(IPA) as that will help them to associate the different sounds with their phonetic
symbols easily:

The following dialogues are examples of teaching 'assimilation, elision, and weak
forms' in the course of "Spoken English" at the first and second level of English.
Teacher first reads out the dialogue while students follow up in their texts and after
that he/she can ask them to read silently in order to make sure that they have picked
up the new aspects of connected speech. If they have no questions, they can act out
the dialogue in pairs. The teacher should make sure that students have mastered
those sounds and can say them easily:

Approaching a stranger

Nashwan: Excuse me, would you mind if I put the A.C. on?
It's very cold this morning,

Stranger : Not at all. It's chilly and damp in here. Isn't it?

Nashwan: That's right. Actually, it's raining outside.

Stranger : It was absolutely pouring down last night.

Nashwan: 1 think this rain won't last long; it's only a shower.

Stranger : Last year, we got torrential rain and most roads
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Nashwan:
Stranger :
Nashwan:
Stranger :
Nashwan:
Stranger :
Nashwan:

Stranger :
Nashwan:
Stranger :
Nashwan:
Stranger :
Nashwan:
Stranger :
Nashwan:
Stranger :
Nashwan:
Stranger :
Nashwan:

/naefwen ;

/stremdza:;
/nzfwsen :
/stremd3ze:
/mefwen :
/stremd3za:

mafwen :
/streindza:
/mafwen :
/stremd3za:
/nefwen :
/stremdza:
/nzfwen :

/streind3o:
/nzfwen :
/streimnd3o:

got flooded. We had many serious accidents.
Were these accidents due to the heavy rain?
Yes, and the storm damaged several houses.

Oh, yes. I remember we had many blustery days.
That's right. We had also many gale warnings.
Were there any hurricanes last vear?

Probably we had one or two in the Midlands.
My first experience of summer weather was when I arrived
in London three years ago.

Are you student in this country?

Yes, I am a student in Birmingham University.
What are you studying?

I'm a student in the School of Education.

Oh, that's very interesting. I did my M.Ed. there.
I'm glad to hear that. When did you finish?

I finished my M.Ed. in 2004.

Oh, by that time I was already in the University.
I'm very glad to have met you.

I'm very glad too.

Well, here is my station, perhaps we'll meet once again. Good bye.
Good bye.

[a'praut(in 3 'stremndza/

ik'skjuiz mi wod3 jo maind 1f a1 put 8i er'si: oo/
1ts 'veri kauld 81s mo:niy/

not ot a:l its 'tfili oan demp m hia/ 1zna/

dots rart 'ektfuli its remin aut'sard/

1t waz @bsa'lu:tli pairm daun la:s® nart/

a1 B1pk 81s rem won' las® lon 1ts ‘ounli o faue/
la:tf j1o wi go? ta'renf’l rein om moust raudz
go? fladid wi ad menr s1ar19s 'eksid’nts/

ws: 0iiz ‘®ksid’nts dju: to 8 'hevi rem/

jes an 89 sto:m 'demidzd 'sev°r’l havziz/

au jes a1 ri'memba wi ad 'meni 'blasteri derz/
dats rart wi ad 'o:lsou 'meni geil ‘'wominz/

wo 3ea™ 'eni 'hartkanz la:tf jia/

'probabli wi od wan o tu: I 82 ‘'midlond/

mar 'fa:st 1k'spiorions av 'samo 'weda waz wen a1
a'rarvd 1n 'landan Ori: jioz o'gau/

a: ja 'stju:d®nt 1 81s 'kantri/

jes arm o 'stju:dont 1m 'bs:migsm ju:ni'vs:soti/
wot 3 ja 'stadimg/
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/nzfwen : aim 9 'stju:dont m ds sku:l ov ed3zu'kerfon/
/stremnd3zo: au Bats 'veri 'Intrastin a1 dib mar em 'ed dea
/mefwan : aim glzd to his dat wen did3 jo 'finif/
/streindzo: ar 'finift mai em'ed In tu: 'Gavz’nd for/
/nefwan : au bar 8? tarm a1 woz o:l'redi m 8o junr'vaisati/
/stremd3za: arm 'veri gled ta ov metf ju/
/nzefwen : arm 'veri glad tu:/
/stremnd3ze: wel h1o®1z mai 'steifon pa'heps wi:l miit wan#s a'gen

gub bar/
/nefwan : gub bar/

Asking the way

Mary:
Lady:

Mary:

Lady:
Mary:
Lady:
Mary:
Lady:
Mary:
Lady:

Mary:
Lady:
Mary:
Lady:
Mary:
Lady:

/'meori:
Flendi:

/'meari:

Excuse me, could you tell me how to get to Princess Garden?

Princess Garden? It’s not far from here. Go along this road, when you
reach the first traffic light, turn right. Pass the North Bridge and you'll
see the gate of the garden on your left. You can't miss it.

When I reach the first traffic light, I should turn right, after passing the
North bridge I'll see the gate of the garden on my left.

That's right. It's a walking distance.

Which buses go to Princess Garden?

You want a number twenty bus to Princess Garden.

Sorry, did you say a number twenty bus?

Yes, exactly.

Thank you very much. how long does it take?

Oh! It takes about ten minutes. You can wait here for the bus,

but you should keep the exact change. This is the new system

on buses these days.

Oh! I see. How much is it?

It's ten pence.

Highly appreciated.

Not at all.

Have a nice day.

Same to you.

faiskin 8s wer/

/ik'skju:zz m1 kuds jo tel hau to ge? to prin'ses ‘ga:dan/
/prin'ses 'ga:don/ 1ts no? fa: frm hio/ gsu o'loy d1s
roud wen jo ri:itf 8s 'fais 'trefik lait tain rart/ a:fte
paisi 8o no:0 brid3 juil si: 3 geit av 8o 'gaidsn on

jo left/ jo ka:m mis 1t/

/wen a1 ritt§ 89 'fais 'trefik lait a1 fot t3:n rait/ 'a:fto
pa:sin 33 no:0 brid3 ail si: 89 gert ov 82 ga:dan pm
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/Merdi:

/'meori:

/exdi:

['meori:

Mexdi:

/'meari:

/erdi:

/'meori:

[eidi:

/'meori:

[eidi:

/'meori:

Medi:

mar left/

/dats rart/ 1ts o wokiy 'distonss/

/w1t basiz gau to prin'ses 'ga:dan/

/jo wont 3 'namba 'twenti bas to prin'ses 'ga:dan/
/'sori didz jo se1 o 'nambsa 'twenti bas/

/jes 1g'zaktli/

/0zpk jo 'veri matf/ hau loy doz o terk/

Jau/ 1t tetks o'bau? tem 'minits/ ja ken wert hio fo 83
bas batf jo fag kip 8i 1g'zzek® tfemnds/ d1s z 82 nju:
'sistam pm basiz diiz derz/

/oy a1 si: hav matf 1z 1t/

/1ts tem pents/

/'haili o'pri:fiertid/

/mot ot 211/

/heev o nars der/

/semm to ju/

Father:
Sami:
Father:
Sami:
Father:
Sami:

Father:
Faisal:
Sami:

Faisal:
Sami:
Faisal:
Sami:
Faisal:
Sami:
Faisal:
Sami:
Faisal:
Sami:
Faisal:
Sami:

Making an apology

Hello! Double four seven nine double two.

May I speak to Faisal, please?

May I know who's speaking?

I'm Faisal's friend. My name's Sami.

I'm sorry. Faisal's already asleep. Is it something urgent?
Not exactly, but I think I hurt him today. So I'd like to
apologise. I feel uneasy I couldn't go to bed..

Ok, 1 understood what you mean. I'll wake him up.
Hello Sami. Are you all right?

Yes, I'm but... I'm awfully sorry Faisal. I didn't mean to hurt
you. Believe me.

What do you mean Sami? I didn't get you.

I mean.... ] was somehow aggressive today.
Aggressive? How? What do you mean?

About the film. I think I hurt you. I'm very sorry.
Not at all. I think you are only hypersensitive.

You mean that you are not upset or angry!

Why should I be upset or angry? Nothing deserves.
You are telling me that you are not upset.

I've told you Sami. What's the big deal?

I promise not to behave in that way again.

Ok! I accept your apology. Have a good night.
Thanks a lot. Good night.

43
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/merkin an o'poladzi/

/fa:da:  ha'lau 'dabl fo: 'sevn nam 'dabl tuy/

/semi : mer a1 sprk ta farsl pliiz/

/fa:ds : mer a1 nau hw:z sprkiy/

/seemi : aim faislz frend mar neimz sami/

/fa:ds:  amm sori faisiz o:l'redi a'slizp 1z 1t samO1y 's:dz°nt/

/semi:  not1g'zeektli bat a1 O1gk a1 hs:t im to'der sau aid laik to
o'poled3zarz/ a1 fiil An'i:z1 a1 'kud®y gou to bed/

/fa:ds : au'ker a1 ando'stu:d wotf jo mimn a1l weik rm ap/

/faisl: ha'lou semi o ju ol rart/

fseemi:  jes a1 jom bat aim '0:f°li 'sori faisl a1 did®m miin to
ha:t{ ju/ br'lizv mi/

/farsl: wot d3 ju min semi ar 'didg getf ju/

/seemi : a1 miin a1 woz samhau a'gresiv to'der/

/faisl: @g'restv hav/ wotdz jo mimn/

/seemi : o'bau? 8o film ar O1pk ar ha:tf ju amm 'veri sori/

/faisl: npt ot 211 a1 B1gk ju or sunli haipa'sensatrv/

/semi:  jo mimn datf jo o not Ap'set o 'engri/

fash: wal fad a1 br ap'set or 'engri 'nabiy dr'zavz/

/semi:  joo teliy mr datf ju o not Ap'set/

/faisl: a1 av tould3 ju seemi wots 8o big di:l/

/seemi: a1 promrs np? to brherv m st wer a'gen/

{faisl: au 'ker a1 @k'septf jo© o'polad3i/ hav o gud nart/

/semi:  Bzpks 3 ot/ gud nart/

8. Conclusion

The findings of the study indicate that the Yemeni students of English encounter
serious difficulties in understanding the native speakers of English in real
communicative situations. These difficulties were reflected in their failure of
understanding the native speakers of English in the interview. Besides. their
performance in the recorded dialogue which proves that Yemeni students of English
are not aware of the most important aspects of connected speech. The samples of the
study resort their difficulty to the rapid speech of the native speakers of English to
the extent they could not grasp the main idea of their conversation. Moreover,
students feel that they did not get enough exposure to listening and speaking in their
English classes. This means that the departments of English in all the Yemeni
universities should re-evaluate the syllabuses taught in these departments. When
students of English graduate and establish their career in different fields, they feel
they are not fully equipped with the needed language skills to communicate with
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other proficient speakers of English (let alone) the native speakers of the target
language.

Therefore, the lecturers of 'Spoken English' course should try to help their learners
to overcome these difficulties by using 'authentic' materials in their classes whenever
possible because that may compensate for the lack of their students' exposure to the
real environment of the target language. Students should be trained to transcribe the
dialogues/conversations taught in the class and read their transcriptions. However,
this method may help the students to realize the aspects of connected speech in
English. In other words, these aspects should be taught explicitly in their classes
because they cannot be acquired naturally by the Yemeni students where English is
taught in formal settings by 'unauthentic' materials.
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